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GENEVA 37-3Q July, 1 , 
Respected Chairperson, 
Thank you for this opportunity to speak at this forum. 

language, On the issue of education and 
start with this stanza which sums up 
indigenous people- the Nagas. 
The child leaves the village, 
But the village clings on to the child, 
And the child lands nowhere. 
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This is the situation of the child in the world of the 
Indigenous people everywhere. What is education but for the 
all round development of the childs's personality, to bring 
out the best out of him/her for contribution towards the 
development of human society. Education, therefore. is 
invariably to bring about self-image of the peoples so that 
one becomes confident contributor towards progress - Social, 
Cultural, Political and Economic. 
But in the indigenous peoples' world, the child's 
personality becomes a bundle of contradictions because of 
the negative self-image that has developed in him/her over 
the years in his/her schooling. This is caused in the 
conscious educational planning of an insidious nature to 
impose the language of the dominant culture to colonise the 
mind of the indigenous people. Hence, from the day the child 
enters the school it gets slowly alienated from its own 
society because the child's mother tongue, culture, history, 
norms and values, in fact the whole world view of the child 
find no place in tĥ fschool curriculam or in any of the 
public domains of the state. 
Today, the situation of the indigenous Nagas is glaringly 
alarming. The educational policy that has been consistently 
followed is rooted to a backdrop of a deeply engrained 
ideological package of assimilation and acculturation of our 
people into dominant culture of the Indian Subcontinent 
leading to the deculturisation of our people and the gradual 
disappearance of our languages. This has been done through 
seemingly peaceful educational and media languages such as 
Hindi, Assamese, Meiteilon {Manipuri) etc. and their 
cultural content. 
Linguistically, all languages, written or spoken communicate 
and have a structure and are equal in that sense. Imposition 



of language alien to our culture such as Hindi, Assamese, 
Meiteilon fManipuri) etc. by conveniently ignoring and 
undervaluing our languages as dialects, therefore lacking in 
literary richness, is more of political construct than a 
linguistic fact. It is the most potent weapon which will 
toll the death-knell to our traditional culture and our 
political right with a splash as language is not a neutral 
medium as believed but a value laden political and 
ideological medium - a sure way to deculturisation and 
annihilation, for how much meaning of a specific culture is 
reproducible in another language? 
The perspectives of the indigenous peoples' way of life -
our attachment to land Mother Earth, our land holding. land 
use and land ownership systems, our sustainable systems, our 
symbiotic relation with nature, our spirituality, our 
indigenous knowledge, in fact our whole world view - never 
get any mention in the educational curricula anywhere in the 
world. In this way we are denied of our right to transmit 
our indigenous knowledge and systems to our children. This 
leads to the gradual corrosion of how we perceive and define 
our lives in relation to land and forests, knowledge and 
spirituality etc. - in short the whole spectrum of our life 
thus endangering the very life and future of our children. 
As our knowledge base about ourselves dissipates away, the 
new notion that land belongs to the State has developed. 
In the circumstances, the indigenous child's personality, £as 
mentioned above! is a bundle of contradictions. The child is 
between the deep sea and the devil because when the child 
adapts to the language knowledge and culture of the school 
it becomes somewhat successful in getting some education but 
alien to everything one is born into. And when the child 
refuses to adapt to the school then it is bound to be a 
miserable failure in an educational setting. In fact this 
contradiction is at the root of the ever increasing rate of 
failures and drop-outs among tribal and indigenous children 
the world over. 
In the traditional education system (Morung) 
Every child succeeds; 
In the mechanised educational setting 
The Indigenous child is a misfit. 
The moot question is how to harmorise the two. The school 
should be an extension of the community rather than a 
departure from it, and to do that the only choice before us 
is to increasingly/progressively adopt the mother tongue of 
the child along with the knowledge base, technology base, 
culture and history of the community the child comes from. 
Born into indigenous communities and brought up between two 
worlds - the Indigenous cultural ambience and the alien 
dominant culture. we have been into the bottom of things; 



- 3 — 

and we are aware we have something profound to stand up for. 
In our voyage through the labyrinthine passage of our mind 
to discover ourselves, we found something amiss in our very 
own nature, we tended to slight everything that was ours -
our culture, our dress, our language, our institutions - all 
due to the influence of the languages and their content of 
the dominant cultures.We do not advocate the shunning of the 
learning of other languages. but̂ l̂ U do advocate to put to 
stop the imposition of the study of other languages alien to 

official legitimacy to our indigenous languages, the carrier 
of our culture and identity for an outlet of our voice to 
the seat of authority. But the linguistic and cultural 
identity will be meaningless without political identity. And 
if this conference is to address the issue here, we may be 
counted. 
Thank you. 
Ms. (Dr,) Gina Shangkham, 
President, 
Naga Women Union, Manipur. 


